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ABSTRACT 

Two groups of 12 practicum trainees were exposed to 
either Monitor- modeling or Immediate- feedback supervision. Ten minute 
counseling sessions with coached clients were taped before and after 
the practicum. Three independent judges rated the tapes, using 
Carkhuff 's scales for "Gross ratings of facilitative interpersonal 
functioning" to assess the level of facilitative conditions offered 
by the trainees, and the trainees* action orientation (Carkhuff, 
1969). Results indicated that: (1) the judges' ratings from pre-test 
to post-test increased significantly for the Monitor-modeling group, 
but not for the Immediate-feedback group; (2) although the results 
approached significance, there were no significant differences 
between the two groups on the post- test; and (3) the amount of growth 
frcnn pre-test to post-test was significantly greater from the 
Monitor- modeling group. Since the ratings us^i in this study were 
considered to be a more accurate evaluation of facilitative skills 
than the global ratings used in a previous study with similar 
results, these data lend further support to the relative 
effectiveness of Monitor-modeling supervision. Due to the small 
sample and the local situation of the study, additional research is 
recommended. References are included. (Author) 
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CATION POSITION OR POUCY 



Recent reviews of the Uerafare indicate that until the past several 
years, there has been a relatively sraall a.T.ount of published material on 
the supervision a? counselins (Patterson, loCUi Cash Momser, I966; Han- 
sen & Warner, I971). Although the number of research studies on supervision 
has continually been on the increase, an exa.,iination of the existing liter- 
ature reveals that almost all articles about practicu..., or certain phases of 
supervision, rely on established practicum procedures. little research has 
incorpora.ted the evaluation of new or more creative supervisory procedu?:c-:> 
developed from psychological or sociological models. 

One supervisory procedure that has not been widely explored is that of 
having an experienced counselor present with the practicum trainee during 
actual interyieKs. Such a team approach may prove exceedingly helpful in 
developing counseling effectiveness in trainees. Drelkurs (I950), Lott 
(1952, 1957). Cornwell (1959), Mailers (I968), and oilvenr.on & Quinn (in 
press) have all investigated the value of such procedures, and they all 
support the use of such team approaches to supervision. 
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Tnis present exporir.er.t attr-.-ptecl to co.-.pure tlie effectivGne:^;^ of a 
partic'jlar forni of a team approach to supervision to the -effectiveness of 
what is considered to he a more "standard" approach to supervision. 

Honitor~!T!o3elin."; swervision. Fionitor-nod.e3.ins placed the super- 
visor in the room vdth the trainee, and it appeared to the client that 
hoth the trainee and the supervisor were co-counselors. However, the 
trainee was in direct control of the interview; tl^l supervisor was orjy 
identified as a second counselor. He interceded occasionally with a more 
accurate response only when he perceived that the trainee had missed the 
communication from the client or was pursuing a tangential point. The 
supervisor's responses served to "monitor" or regulate the session, as 
well as provide a "model" type of communication, 

Immediate-f eedhack supervision . In the Immediate-feedback situation, 
the trainees had their tapes reviewed immediately following the counseling 
sessions. During this k5 minute period, the supervisor would play seg- 
ments o: the tape, ask questions of the trainees, and offer comments and 
suggestions. This procedure was hased on the idea that in "going over 
the tape" with a supervisor, the trainee could learn to affect a more effi- 
cient counseling relationship. 

Hypotheses. After initially establishing the equivalency of the two 
groups at the outset of the experiment, the followJ.ng specific null hypotheses 
were tested i 

1, -niere are no significant differences between pre-test and post-test 
judges* ratings for the Monitor-modeling group. 

2, Ihere are no significant differences between pro-tefjt and post- test 
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judsos* ratin.^G for the 'Tj-;e'^h'tr— re«>flb'>.C:': ^roup, 

3. Ihere are no aisiiif leant differences between post-test judges' ratings 
for the two groups, 

^. TJiere are no significant differences betvfeen the pre-test to post-test 
change in judges' ratings for the two groups, 

I'fethod 

Sanmle, The trainees were 24 students eni'olled in the practicum in 
guidance and counseling at Loyola University of Chicago, second semester, 
1970-71. Hiey were divided into two {rroups of 12 on the basis of age, sex, 
occupation, and counseling ejcperience, Normtive data for the trainees is 
suimsarized in T&hle 1, 



Insert Tkhle 1 ahout here 

^ cr\ 

The live clients seen hy the trainees during the practicum we-re high 
school students at Angel Guardian Orphanage in C3iica.gQ, Illinois, The 
average age of the clients was 16, Their concerns involved domestic issues 
in the orphanage, past treatment, future plans, and issues in their own 
family lives. 

The clients seen for the purposes of the analyses of this study were 
drama students trained to serve as coached clients, all presenting the 
same school-related personal problem, 

There were three supervisors in the practicum,^ All had previous ex- 
perience in practicum supervision. Two were doctoral, candidates in coun- 
selor education, and the third possessed the doctorate in that field. 
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The schof^^. <r: cour.soTin~ foT\ov-d by lr;<- .supf^vvlso:-:. cou.ld b? "ioc.-e-!- 
defined as "Noo-client-oontered, " 

Instrunent. 'Ihe fom for "Gross' ratings of faoiJAtative inter- 
personal functioning" (Carkhuff , I969) was used to establish the levels of 
facilitation and action orientation of the trainees in their pre aJid post- 
practicau intervievrs with coached clients. 

Procedures . Ekch trainee taped a ten minute counseling session with 
a coached client prior to the first class meeting of the practicum. Fol- 
lowing this, 12 trainees were exposed to Honitor-aodeling supervision, and 
12 trainees were exposed to Imediate-feedback supervision. Each trainee 
had four such supervisory sessions d-oring the practicum. With the ex- 
ception of the differential supervision in these fr^-.iv sessions, practicum 
experiences for all 24 trainees were generally similar in content and 
process.^ At the end of the course, each titiinee again taped a ten ninv.te 
session vrith a different coached client. 

H-.9 pre and post-practic um tapes were then rated by three independent 
judges. Ihe judges, two women and one man, all possessed doctorates in 
counseling and guidance and had at least two years of experience in prac- 
ticun supervision. Ihey were all presently teaching or counseling, or both, 
in local colleges and universities. Ihe judges rated each individual trainee 
response from 1 (worst) to 5 (best) according to Carkhuff 's criteria. Any 
and all verbal utterances by the trainees during these ten minute sessions 
«ere considered responses and were rated. Prior to the evaluation of the 
tapes, the judges participated in two training sesrlons in evaluative pro- 
cedures. Ihe judges responded to i|4 items on three taped interviews. 
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A 2. t.G;;% K.-:.s Vised to t'stablis'- the exlent of ir.'.f.- co-isj£;ter.cy on these 
items between tho three jud^Gs and expert ratings (Freund ,5- Willians, ■ 
196^^). The z scores fox the three judges (.38. .37, & .03). indicated a 
high degree of inner consistency (.05 level = +I.97). ffean judges' lutings 
were ZM, 2.^3, and 2.30. Ihe mean expert rating was 2.31. 

After gathering and organizing the data, t statistics were used to 
analyse pre to post test differences for each group of subjects, and to 
analyse differences in amount of growth from pre to post between the two 
groups of subjects. Due to the fact that there was sor.e slight difference 
between the two ^cups on the pre-test, analysis of covariance was used to 
examine post-test differences between the two groups. 

Results 

At the beginning of the practicun, all trainees interviewed one of 
three trained drama students presenting the same school-related personal 
problem. Pre-test ratings were compared to establish the equivalency of 
the two groups. No significant differences were found between the two 
groups on the pre-test judges' ratings. Ihese results support the assump- 
tion of equivalence. 

In the comparison of the Monitor-modeling groiip from pre to post- 
practicum on the judges' ratings, the pre-test mean was I.55, and the post- 
test mean was 2.20. The difference of .65 yielded a t value of 3.55, sig- 
nificant at the .01 level. These ratings indicated a significant improve- 
ment for the Monitor-modeling group. These results are summarized in Tb.ble 2. 



Insert lUble 2 about here 



I 

In i-he ooi^-javxs-.y.i cf the I--i?diate-fesdi>-ick -rojp fron pto to posi.- 
practicum on the jud-es' ratinso, the pre- test mean was 1,76, and the post- 
tost mean was 1,89. Vae difference of .13 yielded a t value of .50, which 
was not significant. Hiese findings. are summarised in Tfeble 3, 



Insert Table 3 about here 



In relation to the relative effectiveness of the two methods of super- 
vision, the Monitor-modeling group had a somewhat lower mean rating on the 
pre-test, and a somewhat higher rating on the post-test. On the post-test, 
the Monitor-modelins mean judges' rating was 2.20, while the Immediate- 
feedback mean judges' rating was I.89. Analysis of covariance yielded an 
F score of 3.I3, with a probability level of .09, These results are sum- 
marized in Ikble h. 



Insert Ikble 4 about here 



The final analysis is summarized in Table 5. This analysis evaluated 
differences in the change in judges' ratings from pre-test to post-test 
between the two groups. The mean change for the Monitor-modeling group 
was .65, and the mean change for the Iminec^iate-feedback group was .I3, ihe 
difference in amount of growth, of .52, yielded a t value of 1,73, sig- 
nificant at the .05 level. Ihis indicates that the Monitor-modeling group 
showed a significantly greater amount o£ groirth in facilitative skills over 
the four month period, even though there were no significant differences 
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between the post-t'^r ', j' r. 



Insert 1^.1)3 e 5 about here 



In siMiparj', the data yielded the followins results, i-irst, folloHing 
their particular f orra of practicum supervision, the Monitor-aodeling group 
changed significantly in the direction of increased faciliUtive skills, 
while the Immediate-feedback group did not. Second, although significant 
differences did not exist between the mean judges' ratings of the two 
groups on the post-test, the results were in the intended direction with 
the Monitor-modeling group rated higher, and the probability level is en- 
couraging (p-<.09). Finally, it was indicated that the Monitor-modeling, 
group evidenced a significantly greater amount of growth in f acilitative 
skills over the four month period, as indicated by a significant difference 
between pre to post-test change in judges' ratings for the two groups. 

Discussion 

In a previous study (Silverman & Quinn, in press), analyses of judges' 
single global ratings of the sessions indicated that exposure to Monitor- 
modeling supervision fostered a greater amount of growth in facilitative 
skills than did exposure to Immediate-feedback supervision. However, both 
groups grew significantly during the course, as well as there being no sig- 
nificant differences in post-test ratings. In this present study, the anal- 
yses of the data generated by the judges' mean ratings of i^ividual trainee 
responses, rather than singular global r3.tings, reveal a cor^istent impression 
Of the relative effectiveness of the Monitor-modeling supervision. Although 
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there were s+ill no Rn."jnif icar/. differences botN"-(?r. i..'-.- two £,rourr. on thr^ 
post-test, Analysis of covariance .yielded an encouratjiDg probability level 
of ,09. Also, only the Monitor-modeling group was rated significantly 
higher from pre to posts the Immediate-feedback group did not show sig- 
nificant gains over the course of the semester. Blioush the Im-nediate- 
feedback situation provided supervdsion directly after each counseling = 
session, the Monitor-modeling sifoation provided on the spot feedback 
during the sessions. The role of the supervisor as an actiye participant 
in the counseling process, serving as both "monitor" and "model" to the 
trainee, as a "collaborator" rather than as an "evaluator," seenied to have 
a positive effect on the level of facilitative functioning reached by the 
trainees. 

It is important to note that there were only four supervisory sessions 
during the semester. Only three hours of a total of over ?5 hours of class 
time i?as spent in direct supervision o£ act'Jal counseling sessions with 
live clients. Ihis is by no means thought to be an ideal amount of super- 
vision in a practicum, but, even with this rather meager amount of direct 
supervision, the Moni+or-modelxng group grew significantly in counseling 
skills as measured by the judges' ratings on the Carkhuff scale. Further- 
more, the only times that the Monitor-imodeling trainees saw live clients 
alone was for the pre and post-practioun 10 minute sessions with coached 
clients. The Immediate-feedback trainees interviewed live clients alone 
for four seesions during the pra.cticum, in addition to the pre and post- 
practicum sessions wUh coached clients. Still, the results indicate that 
with the Monitor-modeling approach of having the supervisor act as a less 



thmxtenirs, c-or-V,orcnj v?-, co-oo-'-sclov riM-.-in^ tb.> actual oc^hoelin:; 
sessions, there ki-s si^rnlficant cTOV/th in faciliUtive skills, vhile 
with the Immediate-feedback method of having the .'iupervisor evaluate the 
tapes after the counseDin- sessions,- there was not significant growth. 

The investigator's would feel tnat the res'olt.s support the relative 
effectiveness cf the Koni tor-modeling supervision. It is suggested that 
more emphasis in supervision should he placed on the promotion of the 
collaborative, tean feeling between supervisor and trainee, and Monitor- 
modeling is offered as an appropriate model for further facilitating this 
emotional climate. Finally, since the number of trainees in this study 
was small, and the situa.tion of the study a local one, the investigators 
suggest th^t further explorations of the effectiveness of Monitor-modeling 
super\'ision are warranted. It would be especially important to exaj:iine the 
effects of Monitor-modeling supervision in situations where the number of 
trainees, the length of the practician, the number of supervisor sessions, 
and the number of universiti''s involved were all increased. 
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1. Requests for reprints should ba sent to ranuel S. Silvensan, Department 
o£ Guidance and Counseling, Loyola University, 820 K. ^iichisan Avenue, 
CJhicago, Illinois 606II, 

2. Due to lack of funds and additional faculty, the investigators, in 
their normal faculty roles, served as two of the three supervisors. This 
situation was unavoidable, and an extrenely conscious effort was made to 
provide unbiased supervision to all trainees, 

3. For a more complete description of the various practicm activities seei 
Silverman (1972) and Silverman & Quinn (in press). 



Counsolor-in-training Gh .racterir.tics 



Characteristic • Honitor-modelins Innediate-f eedback 

^ Age 30.8 30.0 

Sext 



married 4 
religious 1 



Female lo 
Level of Traininst 

raastefr^s - caflclidate 12 10 

post master's work Q j 

doctoral student 0 1 
X years of teaching 

ejcperience 5^75 7^5.7 
Total years of counseling 

experience l|. 2-| 
Marital Status t 

single 7 Q 



2 
2 
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Cojcparison of Pro aiid ?ost-practioam 
Judges' Ratings for Monitor-iaodolin^ GrouD 



Source 



i X Judges* rating 



Monitor-modeling 
Pre-test 

Monitor^isodoling 
Post-test 



2,20 



difference 



.65 



df 



22 



3.55- 



**Pi<^ •01 



16 



Gonparison of Pre and Post-practicun 
Judges' Ratings for Immediate-feedbaok Group 



Source 


X Judges' rating 


difference 


df 


t 


Immediate-feedback 
Pre-test 


i.76 


.13 


22 


.50 


Immediate-feedback 
Post-test 


1.89 









Analysis of Covariance: Comparison of PoF-'.-.practicuiii 
Judges' Tktings for Konitor-modeling and Im-ediate-foedl-ack Groups 



Source 


SS 


df 


MS 


F 


Total 


^,713 


22 






Eutrror 


^.105 


21 


.195 




ITreatments 


.610 


i 


.610 


3.13* 



*p-c .09 



Coripariso-i of Pro to Post-Practiciin Chances 
ges' Ratings betv?een Monitor-mod.clin2 and Immediate-feedback GrouTi 



Source 


X Change in 
Judges' Ratings 


Difference df 

f 

i 


1 

! 

t 


Monitor-modeling 
Immediate-feedback 


.65 
.13 


.52 


i 

22 

J 


2,45* 



*p <.05 
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